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Organization and features of Spanish
bilingual schools

Foundations of bilingualism and
I bilingual education

Lucia Abalos Alvarez



1. FIRST SESSION:
Spanish bilingual schools

2. SECOND SESSION:
Foreign language assistants

3. THIRD SESSION:
Organization of Spanish bilingual
schools

4. FOURTH SESSION:
Dealing with SEN students




ASSESSMENT
CRITERIA

TEST: 40 %
PROJECT: 50 %

PARTICIPATION: 10%



TEST: 40 %

Written test with questions about the
four lessons.

To be completed once the lessons have
finished.



Create a PowerPoint presentation about ONE of the following topics (20-50 slides):
1. How would you introduce to all the teachers in a school what a Bilingual
Programme is and how to organise it (create the PPT that you would use with

them).

2. How would you help new English teachers who haven’t been teaching in
Bilingual Programme schools? (create the PPT that you would use with them).

3. Create some resources for students who are struggling with the Bilingual
Programme (create the PPT that you would use with those students).

Deadline: Wednesday 14t February

Upload it to the platform
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Answer the questions from the teacher.
Participate in an active way.

Reflect and write your thoughts down.



.I
I "
_ s M
. = =n
. Cqit
Wlepilgren " learn

Special Education:
Students with Various

e H B
Abilities and Needs




DEALING WITH SEN STUDENTS

STUDENTS -
WITH VARIOUS J, ‘¢q0;

NEEDS



Introductions

 TELL ME:

— EXPE
SPEC
WITH

AL EDUCATION AND/OR STU

VARIOUS ABILITIES AND NEE

RIENCES THAT YOU HAVE WITH

DENTS

DS

— ONE THING PEOPLE DON'T KNOW ABOUT

YOU

— ONE TECHNOLOGY GADGET YOU
CANNOT LIVE WITHOUT



THINGS TO KNOW:

10N
7T O

... Steps 1n the special
education process




Steps:
The Basics of Special Education Process

Step 1. Child is
identified as
possibly needing
special education
and related services




Steps:
The Basics of Special Education Process

Step 2. Child Is
evaluated




Steps:

The Basics of Special Education Process

7
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Step 3. Eligibility is
decided

Parents are part of the
group that decides
eligibility



Steps:
The Basics of Special Education Process

Yes

Step 4. Child is found
eligible for services



Steps:
The Basics of Special Education Process

Step 5.
Individualized
Education
Program meeting
IS scheduled




Steps:
The Basics of Special Education Process

Step 6. Individualized
Education Program
meeting is held, and the
Individualized Education
Evaluation takes place
by the school counselor.




Steps:
The Basics of Special Education Process

. Step 7. Services
are provided



Steps:
The Basics of Special Education Process

Step 8. Progress is
measured and
reported to parents




Steps:
The Basics of Special Education Process

Step 9. Individualized! Step 10. Child is reevaluated
Education Evaluation is

reviewed




vautism

vdeaf-blindness

vdeafness

vemotional disturbance

vhearing impairment

vIntellectual disability (mental retardation)
vmultiple disabilities

vorthopedic impairment

vother health impairment

v'specific learning disability

v'speech or language impairment
vtraumatic brain injury

vvisual impairment (including blindness)
vdevelopmental delays



Students with Learning Disabilities

- DYSLEXIA - TROUBLE

UNDERSTANDING WRITTEN :

WORDS \/)
. DYSGRAPHIA - PROBLEM ?

FORMING LETTERS Y

« DYSCALCULIA - DIFFICULTY WITH ARE

BASIC MATH CONCEPTS 4

AND SOLVING PROBLEMS 4)|2




L voice recorder } [ checklists }b

visual requires time to
S J ™3P ) plan visually

benefitsfrom | " support
assistive t key word

voccbulnrg) P N
| speechto text l_'g
' requires extra | —

time when

technology/other

instructions need —
to be broken down J P

may need support with syntax 2
L structure and grammar ) tires quickly when writing J

‘ \

Ltroubkhccplng track J Lm thinking of J

f@Sresources of thoughts words to write




struggles to understand difficulties left/right confusion |

mathematicalconcepts =~ Withtelling
~ speed, time etc.

map reading

difficulties

~ outchange etc. '
& o’ Measures

e
issues with place \ - =
e % ® Dyscaleulia

.

struggles to

understand - B I

chronology | /90 —— | o ) a:d'fonh;,‘:?, a
sequence

problems transferring

information: e.g. 5+4=9 ' can lose place easily
therefore 4+5=9

lack confidence in their finds counting in twos,

(@Sresources answers threes etc. problematic




| [ difficulties | | | phone |
difficulty getting with telling lefeiright confusion J numbers J
ideas on paper d ~

7 ; / [ gets lost ecfsw ’ alphabetﬁ
orgo.nlsatlonal 4 7 N L sequences ‘ -
problems - R~ : times

~ can'tfind the right |
word

>

t—problems notetaking e o . ,;- fco-ordmattonproblem“}

noise distracting
. ¥

' similar sounds cause 3! o= - | ,; difficulty copying

A confusion | | - losing place in text J

 difficulty ‘hearing’ sounds

moving or
" can’t remember what words overlapping text

‘ >

l@Sresources s needing to re-read ]




« ADD: PREDOMINANTLY INATTENTIVE TYPE

 ADHD - H: PREDOMINANTLY HYPERACTIVE-IMPULSIVE TYPE

« ADHD - COMBINED TYPE




Lack of
concentration
0 0

O . O

o]
o)
°
SYRPASHS of 00 O Forgetfulness
ADHD
: I
0
° O
o)

Easily
distracted

(o)
Oo,
Qo°

Excessive

(o]
talking (0]
O O Fidgeting
Acting Making

without

thinking

careless
mistakes




Students with Emotional
and Behavioural Disorders

Externalizing behaviours
Attention and activity

Opposition Defiant
Disorder

Conduct disorder

— Overt aggression

— Covert antisocial
Problem behaviours
— Delinquency

— Substance abuse

— Early sexual activity

Internalizing behaviours

« Anxiety and related

— Obsessive Compulsive
Disorder

— Post-Traumatic Stress
Disorder

— Stereotyped movement
disorders

— Selective mutism
 Depression
« Bipolar disorder
* Schizophrenia




Students with High-Functioning
Autism (Asperger Syndrome)

NO COGNITIVE DELAYS BUT INCONSISTENT LEARNING
PROFILE (E.G., HYPERLEXIA)

NO IMPAIRMENTS IN LANGUAGE BUT MAY HAVE
PROBLEMS IN SOCIAL COMMUNICATION

NARROW AREA OF INTEREST (E.G., STATISTICS,
COLLECTING, TOPIC, LIVING, INDIVIDUAL)

MOTOR PROBLEMS (FINE MOTOR; BALANCE;
COORDINATION)

SENSORY FASCINATION



ch as body language, facial

ficulty starting or maintaining
onversation one-sided, fail to display

nges
nding figurative language

g changes in tone, volume, and pitc
y 4
scination with one specific intere: |
s, etc.)

lopment of motor skills

, may be overstimulated by




Simulations (5 min.
each)

Simulation #1: Autism (VIDEQS)
Simulation #2: Reading difficulties
Simulation #3: ADHD

Simulation #4: Visual impairments
Simulation #5: Math




Simulations (5 min.
each)

SIMULATION #1: AUTISM (VIDEOS)

« HTTPS://WWW.AUTISMSPEAKS.ORG /NEWS /NEWS-

ITEM/5-VIDEO-SIMULATIONS-HELP-YOU-
EXPERIENCE-SENSORY-OVERLOAD



https://www.autismspeaks.org/news/news-item/5-video-simulations-help-you-experience-sensory-overload
https://www.autismspeaks.org/news/news-item/5-video-simulations-help-you-experience-sensory-overload
https://www.autismspeaks.org/news/news-item/5-video-simulations-help-you-experience-sensory-overload
https://www.autismspeaks.org/news/news-item/5-video-simulations-help-you-experience-sensory-overload
https://www.autismspeaks.org/news/news-item/5-video-simulations-help-you-experience-sensory-overload
https://www.autismspeaks.org/news/news-item/5-video-simulations-help-you-experience-sensory-overload
https://www.autismspeaks.org/news/news-item/5-video-simulations-help-you-experience-sensory-overload
https://www.autismspeaks.org/news/news-item/5-video-simulations-help-you-experience-sensory-overload
https://www.autismspeaks.org/news/news-item/5-video-simulations-help-you-experience-sensory-overload
https://www.autismspeaks.org/news/news-item/5-video-simulations-help-you-experience-sensory-overload
https://www.autismspeaks.org/news/news-item/5-video-simulations-help-you-experience-sensory-overload
https://www.autismspeaks.org/news/news-item/5-video-simulations-help-you-experience-sensory-overload
https://www.autismspeaks.org/news/news-item/5-video-simulations-help-you-experience-sensory-overload
https://www.autismspeaks.org/news/news-item/5-video-simulations-help-you-experience-sensory-overload
https://www.autismspeaks.org/news/news-item/5-video-simulations-help-you-experience-sensory-overload
https://www.autismspeaks.org/news/news-item/5-video-simulations-help-you-experience-sensory-overload
https://www.autismspeaks.org/news/news-item/5-video-simulations-help-you-experience-sensory-overload
https://www.autismspeaks.org/news/news-item/5-video-simulations-help-you-experience-sensory-overload

SIMULATIONS (5 MIN.
EACH)

* SIMULATION #2: READING
DIFFICULTIES

« HTTP://WEBAIM.ORG/SIMULA
TIONS/DYSLEXIA



http://webaim.org/simulations/dyslexia
http://webaim.org/simulations/dyslexia

« Simulation #2: Reading

e Simulation # 2: Decoding for an Individual with Learning Disabilities

When you see Pronounce as
q dort
Z m
p b
b p
ys er
a, as in bat e, as in pet
e, as in pet a, as in bat

We petin our qrib ¢q a faziliar blace, a poqy like yo us enq zive.
Iq :nqains a hunaaa grillion cals gheq work a°eaghys py qasig.
~ Enq within each 0 re of ghese z20y calls, each one gheq hesONA,
Qhe oNA coqe is axcqly ghe saze, a zess-bro quceq rauze.
So ghewge in each cay is iqandiea, a razaaple pug veliq claiz.
Qhjs zeans gheq qhe cals are near iy alike, puq r°q axecqly ghe sze.
Quxe, for insqence, ghe calls of ghe nasqines; gheq qhey're vigal is @*qainly
pain. Now ghink 2pouq ghe way you woulddhink if ghose calls wyse ghe calls

in your Prain.



SIMULATIONS (5 MIN.
EACH)

« SIMULATION #3: ADHD

« HTTP://WEBAIM.ORG/SIMULATIONS/DIS
TRACTABILITY

« HTTPS://WWW.YOUTUBE.COM/WATCH?
V=XFO1TZ95YPK

 HTTPS://WWW.YOUTUBE.COM/WATCH?
V=SVWXB6GCPQO



http://webaim.org/simulations/distractability
http://webaim.org/simulations/distractability
https://www.youtube.com/watch?v=xfo1tZ95Ypk
https://www.youtube.com/watch?v=xfo1tZ95Ypk
https://www.youtube.com/watch?v=SVwxb6gcpqo
https://www.youtube.com/watch?v=SVwxb6gcpqo

SIMULATIONS (5 MIN.
EACH)

* SIMULATION #4: VISUAL
IMPAIRMENTS

« HTTP://WEBAIM.ORG/SIMULA
TIONS/LOWVISION



http://webaim.org/simulations/lowvision
http://webaim.org/simulations/lowvision

SIMULATIONS (5 MIN.
EACH)

* SIMULATION #5: MATH

* HTTPS://WWW.YOUTU
BE.COM/WATCH?V=M
NFQAS_VFWG



https://www.youtube.com/watch?v=mnfQaS_vFWg
https://www.youtube.com/watch?v=mnfQaS_vFWg
https://www.youtube.com/watch?v=mnfQaS_vFWg

DEALING WITH SEN STUDENTS

LANGUAGE-
COGNITION

CONNECTION




HOW DO CHILDREN LEARN
ENGLISH AS A SECOND
LANGUAGE?



Home language use

Stage 1: It refers to children using their L1 in the
English environment, even though nobody else
speaks it.

Non verbal period

Stage 2: It refers to children accumulating receptive
knowledge of the L2 but producing very few or no
words in the L2.




Formulaic language
use

Stage 3: It refers to children when they first begin to
produce some of the L2. Their sentences are short
and imitative with little original content.

Productive language
use

Stage 4: It refers to children when they can vary what
words they use to fill in all of the slots in a sentence.
They get fluency. They can use their L2 productively.




2. How long until they are proficient?
————————————————————————————————————

1. Phonological development
They normally take 2 years to achieve native-like pronunciation of
their L2, but sometimes they take longer.

2. Morphosyntactic development
It takes from 3-5 years for children to get a 90% correct use, to
attain oral English proficiency similar to native speakers.

3. Vocabulary development
They shouldn’t be expected to acquire vocabulary knowledge on
par with native speakers within the early elementary school years.



1. Child internal factors




AGE OF

ACQUISITION: |
children who LANGUAGE STRUCTURE OF

4 begin with their APTITUDE: | THE L1: they

N L2 >5 years of : working - f
age had larger memory and | (.:an.trans I
N oD - analytic abilities skills if they are
than theones - similar —
who start <5 S ’
_~years of age. : o~

A '/ A

Child internal factor




Amount of

Length of practice
time
learning
the L2
Contact
with native
speakers,
media,
reading
resources...

Socioeconomi
c status
(because they
speak more to
their children)

Quality of
the L2

Child external factors



DOES
BILINGUALISM PUT
AT RISK THE
STUDENTS
COGNITION? g




Universidad
Sy,

Francisco de Vit
///\// UFV Madrid

N Postgrado y Consulto

Bilingualism is often
seen as problematic
and it is thought to
challenge developing
children ...

If they learn the vocabulary in
English, they are not gomg 0

learn it In Spanish...
m = B




Two primary developmental links
~ | between language and cognition

e Do children have
cognitive limitations

that make dual
language learning
burdensome?

are.

e Does dual language
learning influence
cognitive
development?




1 IS IT TRUE THAT THE LEARNING

OF A L2 PUTS THE L1 AT RISK?
T .

“m= We are going to
demonstrate that this
claim is not supported

“ byresearch evidenceg o
N




Children posses the biological
ability to acquire two languages
| without jeopardising their
development. _




. Oller (1997)

Bi’_ii’nguai children produce all these at about
the same age as monolingual children:

» Birst words (12-13 months on average)
* First two-word combinations (1-2 years)

 Distribution of lexical categories (houns,
= verbs, prepositions, articles...)
H B

« Acquisition of the first 50 ww!
: e




Cgﬁln w@ﬁcﬁvn Syndrome

Children with DS can be
successful in acquiring two
languages.

Kay-Raining Bird (2005)_Il _
H H B

—




| Bilingual children exhibited a number of
cognitive advantages in comparison to
their monolingual peers:

Greater number of independent cognitive
strategies

Greater flexibility in the use of these
strategies to solve problems.

Peal and Lambert (1962)




L Bilingual superiority in:

' PP;)noIogy and acquisition of reading

and writing.
=
National Reading Panel (2000)

Selective attention: misleading
information is inhibited in favour of
relevant information.
m B

Bialystok (2001) ... -




L Bilingual superiority in:

The onset of dementia is delayed by 4 years in the
case of bilinguals in comparison to monolingual
patients with the same clinical diagnosis.

N
Bialystok, Craik, Klein & Viswanathan (2004)

Early exposure to two languages confers an
advantage that presumably is maintained later
in life if acquisition of 2 languages continues and
leads to high levels of proficiency. B

.
Kovacs and Mehler (2009)| H B




L

as personas que dominan dos lenguas
tienen ventajas cognitivas en las
actividades gue exigen concentracion.

B Ortiz Alonso, 2010

El bilinglismo se asocia con una mayor
rapidez en la percepcion del lenguaje y
una mejora en la plasticidad cerebral.

H B
Kuipers y Thierry, zomj.. B




El aprendizaje de otras lenguas favorece diferentes
conexiones cerebrales y aumenta la conectividad de las
mismas en areas diferentes a las propiamente linguisticas
como puede ser la activacion del hemisferio derecho y de
areas occipitales del mismo.

C

Leonard vy col, 2010

El bilinglismo se asocia con la mejora en
estructuras pre frontales del hemisferio derecho

responsables del control de las funciones cognitivas.
I

Videsott, 2010 ... B



[ ]
Children should be fully supported in their

acquisition of two languages from early in the
development.

N l’/ .
Depends on What I] ﬂ — % =
Happens Here! Fami Iy Engagement

The decision to raise a child bilingually should be
made only if an enriched and consistent bilingual
experience can be provided.



DEALING WITH SEN STUDENTS

The biPPererfiated Ci2gsroom | DIFFERENTIATED
@f ,‘ INSTRUCTION
GG |




FOR A FAIR SELECTION
EVERYBODY HAS TO TAKE

THE SAME EXAM: PLEASE
CLIMB THAT TREE




WHY DIFFERENTIATED INSTRUCTION?

Classrooms are filled with students who:

........
.....................
"""""""""
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.

.................. Cgf;‘fe from have different '
¢ diferent % i attentionspans : ;have different ",

‘have different’;  +,  educational S “anginterests ¢ | language
Y needs ¢ '--.,_Packgrounds 3

..........
.......
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,,,,,
......
-----
KL

-------
............

‘e
......

......
........
. ‘.

..-""'have different."'-.:
. cultural
3 background;__.-"




( Differentiated Instruction )

( Respectful Tasks ) ( Flexible Groups ) @ngoing Assessme@
| J
'\
( Teachers Differentiate Via )
( Content ) ( Process ) ( Product )
J
I
( Teachers Differentiate According to Student)
( Readiness ) ( Interest ) ( Learning Profile )
I A
(Teachers Use a Range of Instructional and Management Strategies)
multiple intelligences | varied texts, materials | learning contracts interest centers
jigsaws literature circles grouping activities interest groups
taped material tiered lessons orbital studies varied homework
anchor activities tiered centers independent studies compacting
graphic organizers tiered products questioning strategies journal prompts
N /)
aurce

Tomlinson, Carol Ann. The Differentiated Classroom:

Alexandria, VA: ASCD, 1999.

Responding to the Needs of All Learners.




Effective Instructional Strategies

How’d you do? Lecture
0%

Reading 10%
Audio/visuals 20%
Demonstration 30%

Discussion 50%
Practice by doing 79%

Teach others/immediate use of learning 95%



PRINCIPLES OF A DIFFERENTIATED
CLASSROOM

All students participate in respectful work.

Teacher and students work together to ensure continual engagement &
challenge for each learner.

The teacher coordinates use of time, space, and activities.

Flexible grouping, which includes whole class learning, pairs, student-
selected groups, teacher selected groups, and random groups.

Time use is flexible in response to student needs.

A variety of management strategies, such as learning centers, interest
centers, learning buddies, etc. is used to help target instruction to
student needs.

Clearly established individual and group criteria provide guidance
toward success.

Students are assessed in a variety of ways to demonstrate their own
thought and growth.




DEALING WITH SEN STUDENTS

REFLECTIONS
AND “AHA”

MOMENTS










